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Adrian Wur

Text-Based Measures of Service-Learning
W ing Qually

Thep  aperdesabes methodstosiudytheimp addfsevoekamnganthewiing performence
dLdartsnisyesr g compodion Lingusicardihetnicatestues aommorly denied
asdfedinguogmentsd wingoLelyaecompaedihoscessayidigsbassesste

impadtf feerteachingandkeamingcoriext sonwiing perfomence.

Introduction
he rapd rise in the popuiaiy of senviceteaming over the lest decacke
hes led o increased cabs for evidence of tseffect on sident leaming,
Edward Zotkowsld, a senior assocae &t the American  Assoaaion for
Higher Education and author of numerous books and artides on senvice-
leaming, has repeatedly asserted that more academics would be swayed by

leaming advocates become far more comfort ableseeing  enhancedleaming
astehosepdngtecatd modandarcvales, and notvice versa,
senicedeaming wl coniinue o remain kess visble andlessimportant to
the higher education community asawhde thanisgood forits omnsuvival
(dotkong§ 24-25),

The study described here t akesthisdharge seriously. As patdabger
tsata  tonsudyinvesigeting theimpadtafsenvioeeamingonsocal, aog -
niive, and personal domains dfieaming, thispa per describes a comprehen-
sive witing assessment model used to measure the ef Bisd  sevicekan-

ing on the witing performance of frstyear colege compostion students

The moddl considers inguistic and rhetorical features nwiing thet canbe

compaed © hosic evaluaiors of stdert wing and aher quek de
assessments. Suchd  irect measures of the wiing produced by students in
service-deaming and comp alison compasition dasses can help shed lighton

the poienial academic benefits of senoedeaming in compostion by

answering the question: Does servicedeaming contrbute to improved stu-
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dentwiing, andifso, nwhetweys?

Context

The senvicedeaming cunicuia examined in the study were designed as pa rt
o a bger Souhwest Poedt kg sudents and teachers a the
Unvadydf Azonawihther countepa rtsintaolocal eement aly schools

o teach and leam about the land and people of the Soutrwest S udents i n

palp  alihg secions offrstyear compostion read and wiote about issues
rebtedinthe Southwestinther colege composiiondasseswhie alsolead -

ing smal group discussions on the Soutwest in dasses at to local ele-

ment ay schoos. The students were not only meeting community-defined
needsbyp afp  aingin s poed, hey were aiso meeing the goels of

frskyear composiion by researching, designing, and draf fgetsto meet
the needs of muiiple audiences.
The goaks for frsyear composiion, as auired n A Student’s Guide to
First-Year Composition and excerpted below, aeastons S dents will:
* Readtextsto assesshowwitersachieve therr purposes

* Leam the conveniions of schaiarly research, analysss,
and document &m
howtowite dear and correct prose.
« Leamtorevise and respond tofeedback from readers o
improve and develop draft s
onfiher]experience.
+ Lean o andlyze and wiie for various thefoical sia -
s
+ Develop a persuasive argument and support it with evi-
denceand ef  fedivegopealstrettaget fhet] inended
audience. Wu  rr,Er zand Singh-Corcoran, 175)
Three major essay assignments a rhetorical analysis, documented
andlyss, and iefedve essay - are typcaly requied of d fiskyear com-
postion sudernts and provide a basis flom which o assess the degree 0
whichcuricuiargoalsare met Inthe senviceleaming courses these assgn -
ments were designed to encourage students et ontewokinter
community. Table 1 outines the majorwiing assignments forsanicekan-
ingoousesinthe stdy. !
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Tablel English 101/107 Southwest Project
Essay Assignment Sequence and Descriptors

1 Rmeoid Analyss essay (5-7 pages), nwhich students reseachalocal
environmental problem from various viewpoints

2 Persuasive Essay (46 p ages), nwhich students suggestways to solve or
reducetheimp  actofthe emvionmental problem they researched.

3 Reflecive Essay (4-6p ages) which introduces a port fdodfsuderts
accomplishments  overthe semester, andwithinwhich students epan
why they chose the texts they did, for whom they are intended, and what
pupose the textsar pat dosmeatbsave.

Table2 Language by Cunicula Factorial Design

NS (English 101) NNS (English 107)
Service Leaming Cl (N=19) C2 (N=16)
C o m marison C3(N=19) C4 (N=19)
RESEARCHDESIGN
Theprimaryp  apatsin thestdywereadverse mixofsudents enoked
npaald fistyear compostion couses for neive (NS) and nonetive
(NNS) English speaking students ?, Students did notknow about the senvioe-

leaming component in these courses before enroling, but were informed of
thisand aherwork relaied o the course in the frstweeks of the semester.

Each dass secion (ebeled C1-CA N T abe 2) hed a ot endimert of
between 17 and 20 students * and one graduate student or adiunct faculty
guaor.
Male and female p aparts were roughly equal in numbers and age,
yet came from diverse inguistic and cultural badkgrounds. Although a sam-
ple of convenence, the p atpatsin ths sidy are represert dedte
diverse student populations typically found on large, urban colege campus-
esn Ametica today .

Previous studies attempting 1o show gains in student wiing as aresut
of teacher intervention andior cunicuia have been largely unsuccessil in
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partbecause much ofwhatis taught in freshmen composiion (e.g. research

and bty skdks) is nat easly documenied or measured in the wiing stu-

dents  produce (Haswel). A secondary purpose of the present studly,

fore, wes 10 invesigeie vald and refible methods for desaoing wiiing

quialty besed on curent inguisic and hetorical theories for anelyzng su--

dert wiing, wih p arfoular regad given 1o the persuesive essay wiing

sooresand primary raitanalyses that had been used reflably tomeasure the
usedfhetnicalappests, rea soning, aoherence, andmedhanicshaherwiing
ariets  were used as a means for documenting the imp addsavekany
ongudentwiing perfomance.

HolisicW  1ing ~ Assessments
Holisic assessments of wiing provide some advant ages over pimary trat

sooing Inaddiiontoacoouningforthenteradionofeement s wihnaeg

hosticarimpressorsicsooing alsodons foragredier degree dfinierec -

tion between the reader \wr B, adext teneauaionsbesed onteeru-
meandigscandihentaalesnaet A e theweght
any one eement wihin a et is anays retive o aher fadors, holsic

assessments  arelesskelythanpimarytrat scales concemedwihacoura -

¢y and mechanics to penalize witers, p arficuiarly second language witers,
rautcedenas

of

Since the essays in the present study were draf ted over ime, sudents

hed the opportunity o revise and eckt alwiing samples submited foreval -
wein  Ths reduced the ikelhood of fossized ermars gppeating, as they

diendo infimed essay wiing, by donng sLentso ad temsshes of

avanely ofresources: induding peer tutors, wiing cener consutartste
teacher,  and computer grammar and spell check programs  before they sub-
miedherwingiorealsion ismaekey, hen hethewiingsam -
ple came doser orepresenting the student s fewirgedyotet

Al essays were rated by a team of qualfied independent evaluators
usng the fvepont scake preseniedin T able 3. Using exact and adjacent:
soores, where uptoa 1ot df ference between scores is regarded as sig-
nifying agreemer, tethtesednanieraeneddyice of
the presentsudy.

Analysis of Rhetorical Appeals
Ulla Connor and Janice Lauer developed scales for judging the persuasive -

ness of stoert wing for use i te hemaiondl S wly of W in

Composition (commonly referred to as the [EA sudy because dfits

Smrmrl
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Table3 Hodiistic Scoring Guide for Persuasive Essays

Sooe of5: Bodent
Stong, dearfocusand thess. Effedive arganizatiorHinduding a begin -
ning, midde, and endwith logical grouping of ideas o p aragraphs.
Latsdidatais and relevant examples from outs ide sources and, when
appropriate, personal expetience to support main ideas. Discussion
shows a dear underst anding ofissueand texts, aswelasasensed
purpose and audience. Few enors.

Score of 4: Good
Clear focus and thesis. Overall coherence with p aragraphs to group
similar ideas. Some examples and supporting det als. Dsousson
demonstrates a good understanding of theissue and integrates ideas

from primary and secondary sources of information. Occasional enors.

Sooed3: Adequate

W eak focus and thesis. Some coherence and logical grouping of ideas.
Some examples anddet  ais, though connections may not always be

der.  Discussion demonstrates a basic underst anding of the issue and
bts  Mipeeans
Score of 2: Poor

No clear focus or message. Few appropriate examples or deta
Discussion refies on a imited number of sources of information and
meaning.

Swred L Fang

W 1ifing is sexiously incomplete or does nat address the assignment
prompt. Erors prevent communication.

trenereiond Assodation for the Evaluation of Educational Achievement)

conductedby ~ Alan Purves and ather researchers around the world. St
wihthe use dfethos, p athos, and logos as persuasive appeas fist ideni-
fh Are s Rhetoric,and inegraiing the work of more modem rhetori -

cians suchas James Kinneavy and Janice Lauer, Connorand Lauerdescribe

measures for identfying and raing the use of three persuasive appeaks:

Reorel ceckly andlef fde,asshonnin T ded(Udet  avig)

The lEA  ddyatbednssseetilyaesirtesrdoadb
and affecive apped scales of 90, .73, and .72 respedively (Connar,
LinguisicRhenical 76). As wil be discussed more completely at the end
dsp  aperis nadeariomtrelealiefineseipuesigesateat
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Tabe4 Rhet oicd  Appeals Scale

Rational
0
1

2

3

No use ofthe rational appeal

Use of some rational appeals, minimally developed or use of some
inappropriate (in temms of major point) rational appeaks.

Use dfasingle rational appest* or series of raional appeals* wih
alkeastinoports of development.

Exceptionally wel developed and appropriate single extended
raional appeal or a.coherent set of raional appeals™*

*Rational appeals were categorized as quasHogical, realisic studure, example, analog.

Credbity
0
1

w NN - O

No use of aedblly appesks.
No writer credbiity but some awareness of audience’s values, or
Some witer crediiity (ther than general knowledge) but no

awareness of audience’s values.

Some witer credibiity (other than general knowledge) and some

awareness of audience’s values.

S trong wwieer aredlly (personal experience) and sensiviy
audience's values (spediic audience for the solution).

Nouse dftheaf fedive appedl

Minimal use of concreteness or charged language.

Adequiate use of piure, charged bnguege, ormetaphoripevoke emation.
StogusedipaLre craged Brguege, ormet aphor o evoke emoiion.

NoTE: From Connor, Ulla and Janice Lauer. "Cross-Cultural Variation in Persuasive Student Writing."
Writing Across Languages and Cultures. Ed. Alan C. Purves. Newbury Park,CA: Sage, 1988. 138.

Reprinted with permission.

or adjacent score agreement between raters. Using adjacent-score agree-
men, as is done in large-scale wiing assessment programs such as the

Test of Wiiten Engish and athers administered by the Educational T esing

Sanvie, the presert siudy achieved ineraier el 1aies of 94, A,

and Biortersios aeddly, andef fedive appeal scales respecively.

Analysis of Reasoning

InTheUsesof ~ Argument, S tephen Touiminpresentsa modelofiniomealiogc

o assess the soundness, strength, and condusiveness of arguments tet

is comprised of three mainpa rtsdams, ceta, andwarants (1) Camsae

definedas  condusionswhose metitswe areseekingioest akh @7 Deta

provice suppatt for the daims in the fom of experience, fadts , S tesa
Author 46
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Table5 Qierafor Judgng the Quelly of Ciam, Deta, and W arart
Claim
1 Nospedicpoblemst ated andlor no consistent point of view. May
have one subdaim. No solution of Badafof fered nonfeasbe,
unorighal, and inconsisientwih ciaim.
2  Sppkeddd ated the problem. Somewhat consistent point
ohview.  Rebartbtet ask. Has two or more subclaims that
have been developed. Solution of feredwih some feashily, orig-
nal, and consistentwih major daim.
3  Spxkeqds ated probem with consistent poirt of view.
Severalwekdeveloped subdaims, expidly ted o the ariginal
mejor daim. Hohly reeventiohe task Souionofe redtets
Data
1 Mnimaluse of data Detadf the "everyone knows'type, wih itle
refiance on personal experience or authory. Notcredlyrebied
fomajordaim

2 Some use of data with refiance on personal experience or authori-
ty._Scmewietyh use of data. Detageneraly related to major

dam
3 Bxtensive use of speciiic, weldeveloped datadfa \alyd
tyes.Data  expidly conneded o mejordaim.
W amant
1 Minimal use ofwanants. W aats  onyminmalyrelabe and rele -

vantothe case. W arats  mayindudkelogeal fbeces.
2 Some use of warrants . Though warrants alowthe wiertomeke

the hridge between data and daim, some distortion and informeal
Hoesarevdent

3 Bxtensive use ofwarants. Relable and trustworthy alowing rater
to acoeptthe bridge fom datato daim. Sightly relevent. BEvidence
of some backing.

Note: From Connor, Ulla and Janice Lauer. "Cross-Cultural vVariation in Persuasive Student Writing."
Writing Across Languages and Cultures. Ed. Alan C. Purves. Newbury Park,CA: Sage, 1988. 138.

events. W atatsae 1ues pingaes o] neencelensss tet adas

bridges  between daims and data ©8). n CossCuud V adn n
Persuasive  Student W 1iing, Connorand Lauer desarbe a threepoint ana-

hic scae 10 raie the qually of reasoning N parsuesie essays LY

Toumn s caegoiesofdaim, data, andwarrant Shomnin T able 5, Connor
and Lauer s scake assesses hah the qually and the quaniy of the logic

used. Usingthis scale, the present study achieved anaverage intertater el -

alyieed®
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Analysis of Coherence

Research indcates thet topical stucire can be an import at indcator of
overd wing quelly W e Comar, Contrasive ; Connor and Famer;
Cemigiia, Medsker, and Coma). In Topcad S tructure and Revision: Some
Possbe T extBased Explanations of Readers Judgments S tudents
W iig W itefound that high quialily essays hed more parald and extend -

Table 6 Bamberg s Four PontHolistic Coherence Rubric
The writer
4
*ikeriiesthetppcand doesnatshiftar dyess
«aats the reader by desaribing the context or situation.

OmanZes det asacoodngbadscembe pantetis st ained
throughout the essay. pen

ohesvetes oohesion, conundion, reference,
%ﬁmﬁa ragraphs.

. dm oondudeswihast aemathegwestereaderaddniessnseddo-

makesfewormganwmcal mechanical enors that intermupt
the discourse flow or reading process.

3

meets ofthe criteria above so thet a reader could make at
negaindtet

2
«does natidentify the topic and inference would be unikely .
s hft stopcordgessesfequenty.
easumesieade aeshshararietandpossiieanoait an
-rpsmowiaj'd@hntﬂdteeta"diec}ﬁyrebsmﬁ-
'L&SEN(ITE&EES oonundion, reference, eic) plink
sentences and/or pgl%rapm )

mak&snumemmdlancalandorgramﬁmmlenors resuling in
rlernmdmreemgprmarﬂarumdnegjar

esgiylsl because missing or misleadi
eyl mmmd%m "

Note: From Connor, Ulla and Janice Lauer. "Understanding Persuasive Essay Writing:
Linguistic/Rhetorical Approach." Text 5.4 (1985): 311. ©Mouton Publishers.
Reprinted with permission.

ed paad progressonthaniow qually essays.
Buiding on this idea, Betty Bamberg developed a system to help stu-
dents revise ther essays and improve coherence using fopical strudiure
Author 48

o



reflections 5.9.qxd 12/12/2003 2:37 PM Page 49 $

analysis. Connor and Lauer adapted this into a four{point rubric to measure

et aohesion, and achieved an interater refisblly reie of 93 (Comorand

Laver3l 1) ShominT  able6,Bamberg ssystem was chasenforthe present
sudy and resied in an ineraier ety reie dericd b et acieved

by Connor and Lauer.

Analysis of Mechanics

Foonng Yi  liLis desat aion sudy on the ef fect of computer-mediated

€0 mmunication activiies on studentwiting, the present stud y measured

teefec  tive use of mechanics using the grammar checker of Microsofffi
W ad2000(verson902720)oidenty thefoloningtypes ofdevieionfiom
the conventions of st andard academic English in the students eSS
Adverb: He  witesbed.
Aike A honest person wouid not do thet.
Capit alzaton: he ookt
Comma use: t  weskte the boyswere hungy.
Commonly confused words: Who ss te?
Commave W  ringismoreessertanweexpect
End-of-sentence preposition: Shegatthejob she appledfor.
End-of-sentence punctuation: My bushadleft !
Extra word: The boat in the the basement was too big.
Fragment:  The rock samples.
Negation: W e coudh thardykeepupwihthe oders.
Number agreement:  These banana are almost ripe.
Paralelism: He shoudeitherp assorshoudhd,
Possessives: The mans jacket was never found.
Question mark: Who said thet
Quot ation marks: Jomnsad, Ican tabcebytet .
Relative Pronoun: One person which | respect was Jm.

Speing  (Confimed manually): Hsasesmentafthestaionwesn tpop-
.

SubjectV eb Agreement:  Oneofthe mostimport atfesaemssg

Tenseshift : Helftat akesanap.

VebForm:  Shehadranoutofiime.

The grammar checker on Microsoftfi W ord 2000was customized toiden-
fiy onlythesetypes dfenrors. Because ditrelimt ations of grammar check -
ers, manual confimationwes sl necessary toavad, forexample, anindext
dtatonbeingcountedasafragment. Treiad  numbercfconimedenarsin
each student essay was divided by the total numberofwords b amve atan
49 Reflections
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enosperwodato. Thisratiorepresenied thelevel ofacherence tofomal

conventions such as mechanics and style in a given essay. Usg ts
method, the present study found the essays witten in seviceearming sec-

fons o have sgniicarntly fewer mechancdl erors then those witen ntra-

ditional comp arison sedions affrstyear compostion [p<04).

SUMMARY OFINDINGS

Theresuks from the holisic and analyfic assessment sdf wingetdyid -
Table7 Hosicard AnalyicWr  iti g Assessment Correlations
(N=75)

HaEC Appeals Logic Coherence Mechanics
Holistic 100
S &
Appeals 337 100
S & 003
Logic 507 548 100
It &) .0001 .0001
Coherence 390 A48 509 100
It ) 001 .0001 0001
Mechanics -219 -316 -3 -260 100
et ) 059 006 001 024
caeasiongredionshpexds (p< 01) betweenareader s hosficassess -
mentofanessay s quellyandiheefiediveuseditheiicalgpeaks bgcd
reasoning, and cohesive devices in that same essay, as domnn T a7

The high comelaion between the primary trait and holistic soores suggests
thet rhetorical appeals, reasoning, coherence, and mecharics are not only
spniicant varekes o constker in assessng wiing quelly, butalso impor -
tant concepts oover n teaching suderts how to become better witers.
Composition students andteacherscanbenefitiomgainingamoreinormed
underst - andng afte mostsdlertwiing et shhosicudgmentsd WE-
goLely, whie those more inierested in sevicedeaming can gain enpli -
casyppotiorterpracioss
The study also found that the frequency of mechanical eors was
inversely related o these same primary traitand holisic measures, suggest -
rghed ficulty of assessing any one primary ratwihout Some inienvening
Author 50
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inluence fom oher fedors Though the use of highly trained raters may
have reduced this ef fect somewheat, the mild comelation between mechanics
and other wiing assessment measures raises the question of how best to
acoountfor such interaction when using analytic scoring mechanisms. Inmy

dsat  aton, | suggest dhaos theary can help acoount for such interadions

houhts description of complex and dynamic systems. | develop this idea

by applying chaos theary to bath witing assessment and seniceeaming

program evaluation.

Tabke8 Betweengroupcomp  asonofwiing assessmentsooes

Group N Mean* StdDeéin St daEor
Mean
Hoksic SL 36 34722 7923 1321
Conid 39 30385 8459 1355
Appeals SL 36 21750 3 5.906E-02
Conid 39 18810 4214 6.748E-02
Logic SL 36 22417 3948 6579E-02
Conid 39 17623 3016 6.271E-02
Coherence SL 36 31436 5508 9.179E-02
Conid 39 26410 6277 N[003)
Mechanics SL 36 316E03 2 402524E-03 400E-04
Conid 39 467E03 3 .647087E-03 5.84E-04

* NoTE: The range of possible scores for each variable above was 1-5 for holistic scores, 0-3 for appeals, 1-3
for logic, and 1-4 for coherence. Mechanics has an unlimited range from zero up, with means representing

Does Service-Learning Contribute to Improved S tudent W riting?
One ofthe mast sgniicant indings of the study wes documenting a signifi-

cant between-group dif ference on every witing assessment measure. The
ets  shownin Table 8indicate that independent raters judged the essays

produced by studentsin senviceeamngsedionsdfrstyearcomposiionto

be superior to those produced in comp afison sedons na varely ofweys.
These scores are mean scores for each group that were computed by aver-

agng the soores indvidual raters assigned each essay on holsic and pri-

maly trat anelyses. The soores given for thetorical appeals and reasoning
alsorepresentmeanscores forthethree separate analyses and scoreswith -
n each it e, 1eiore, aeckdy, affedive theticd gopesls, and
damckta, warrant scores respeciively), buteach of these components was
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Tabke9 Independent samples tHestforequially of means betneengroups

TVae Degrees of Freedom Siaet &
Hoksic 2287 73 p<025
Appeals 325 73 p<002
Logic 5276 73 p<.0001
Coherence 3673 73 p<001
Mechanics 3767 73 p<o4

scored sep  arately by raters so that an essay could, for example, recelve a
soed3rwaratsandasoore o Liordsta .

Convering the 5pont halsic scae 0 ter gades, for eampk,
reveals thet seviceleaming essays were judged to be better than compa
Son essays by about hef a keter grade. Analytic assessments of
group s use of rhetorical appeals, logic, coherence, and mechanics show
seniceleaming essays to be supeior to comp arnson essays on every mea-
e Thedata pesened n Tdle 9 indlcae thet the posddlly of these
ets  occuming by chance was smal.

These restits provide emparical suppart forinduding seviceeamingin
oollege compoasiion curicula. Whie other studies have demonstrated the
posiveimp actsenvicedeaming can have onthe communiy (e g, Gelmonet
dandGayed), this study has shown that incorporating service-leam-
igha lege composiion improves student witing, and provided a visble
modkl for assessing this growth in sdentwiing.

Suggestions for Future Research

The primary trait and holisic assessments of the wiing produiced by stu-
dents in seviceleaming and comp arison sedions of frskyear composiion
wereconducedwih reedersfamiarwihthe instiLiional coniextofte pre -

sert sudy and wih the indiiion s wiing assessment procedures. As a
tesLk, ineviater ety 1ees were 83 94 89, and 3B for hak

thetorical appeals, reasoning, and coherence respedively. These resuts
compare favorbly © those reported in aher studies (see T abke 10) et

involved larger samples drawn from diverse instrudional and culiural set-

fis  Therange of wiers and wiing contexts represented in Connor and
Lauer s two studies, for example, may have complicated the assessment
tasdotenaes The cohesiveness ofthe educational setinginwhichthe

present study occumed may have had a positive imp actonthe outcomesand

ri-
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Tabe10 heraenebdyiaesfontepesn tad aorpaEmn
s
Exact maich Joid ference Compmsnsidy
Hokic 3 3 8b
Appeals 20 A (S o)
Logic 5 a7 330
Coherence ar B foc]

NoTE: a = Connor and Farmer; b = Connor and Lauer “Understanding”; ¢ = Connor and Lauer “Cross-Cultural”

hepacoountorthe hgh nierratereiablly raies achieved (Whie)
st anttonote, honever, rethesernenaenebyiaesae
for adiacent score matches. Wheninterater scores were two ormore point's
apat, the raters were sad o have dsagreed n therr assessment of the
essayandathird readerwouldreadthe essay . Anaerageddtrecraes
scores would comprise the essay s fndl assessment soore. Shee ks nat
dear fom dher pubished sudes using simiar haisic and primary et
instuments  exadly howthey delermined therr reporied iniervaier reeblly
rates, | have induded both setsdf fuesh Tade 10, The resutsfromthe
com paiison studes mentioned above are Isied in the thid counmn. Inter-
rater refabiity rates formechanics are natinduded snce these were calou -
lated by computer.
Each rating session in the present study began with an explanation of
the assessment procedure and scoring guide to be used, followed by prac-
ficensooing several sampleessaysinaderiorenforcethe points ouiined
onthe sooring guide. Nevertheless, some problems arose ininterpreing and
goyigatkegtinoditheruais The 3pontscakesforjudgng the qued-
tydicbimscita, andwarrantsin theanalyssaffreasoningubicalseemed
bat  ainagapbetween scores 1and 2. One rater, for example, asked how
sheshould score anessaywih an easly idenifiable argument studiure, but

ore nwhchthe wiier s ethos undermined the argument  saed by, At e
discussing the point, al three raters seemed to agree inword but not deed

astad feing soores onsuch essays led o several 1-3spkksp aby
ondaims andwarrants . The4-pointrubric for analyzing coherencewas also

prablematic. Only one of the 75 papers in the sudy received a score of 1

e the desaipior, essay s ievely noompehersle,  rarely epies

odee b wiing, sof tening this aierion © - moslly incomprehense
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might be more ef fedive and appropriete. Ao, wihthe pradicd eiminaion
ofascore of 1 fromthe coherence scale, many essays ended uprecehvinga
soore of 3 since this represented the middle ground between two more thor -

oughlydefned alermatives. The desaiptors for soores of 2and 4 could ben-
eft from being defined more nanmowdy, and the desarpior for 3needs o be
desaribed in more det a notjstin goposion b adpcart soes. Alhough

refining the rubrics in these or ather ways mare gppicabile to the local con -
fetmay lead o hgher niervater relablly raies, some vatianoe nsooing
g8l able gven the indviduial natLire of reader responses.
Process vs. Product

One dranback dffocusing ontexthased measures ofwiing quisliy isthet it

mayhavethe undesiable ef eddemphesagwitenpoduas overcomposig

processes. itwould be interesiing to investigate the compostion strategies
studentsin campus and community-based writing courses used as they com-

peedtherwiingassgnments. Protocolanalysismightbe onewayinwhich
to investigate this topic (see, for example, Hower and Hayes; Penrose and
S9

Andherimt ationafthewiingassessmentmodel described hereisthet
foousng on a sge o even mulipe wiing sample coledied within a
semester may not capture longterm ef Bison  wiing perfomance. One
would hope to see changesinp atparts atiitudle and behavior concerming
wiingaswelasinthe adualwiingproducedbeiorecondudingthetapa
ticular course or methodology had animp actonstudentwiing performance.
To address this concem, teacheresearchers might also consider the stu-
dents  onn sefassessment of thelr wiing development as a resut of the

oouse, asideaied byreledvejpumelwiing wiilng pat heddte
semester course evaluations, and interview data . Al of these components
wereindudedinmydissatt aionsiudy, buspaceht ationspreventdesab-
ing them in et dhee The resuts, however,  were generally encouraging
wih regad o the postive imp act senvicedeaming can have on students

belefs aboutwiing and research. A orgiudrnel mut HreiLiorelsudy of

senicedeaming might reveal the extent o which these resuts acourately
desaibe the ouicomes forwiiers working in ather sevicedeaming teaching

and leaming contexts
Notes
* Thewdingpatt follo mentioned in assignment #3 consisted of joumal
assignments,  research and witing done for community p aters, andamulidiaft
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edessay. Theseport  foiosweresooed hasicalyusnga6partiuric. The

ed, so only the persuasive essay scores and rubric are discussed inthis p aper.
Seemydissert  aionformoeonthewdtingpot s (1334)

*See Wur( Weare ) for more on the comp asonaftheimp adofsevoe-
leaming on NS versus NNS students

* One studentin C2 and C4 decined to p atp  aeinthesudy,hencethedf-
ference in the number of enrolled sudentsand  studyp  atpats
W orks Cited

Bamberg, Betty. WhatMakesa T ext Coherent? College Composition and
Communication 34 (1983): 417-29.

Cemigiia, C,, K. Medsker, and Ula Connor. Improving Coherence Using
Computer-Assisted Instruction. Coherence in Writing: Research and
Pedagogical Perspectives.Eds.UlaConnor and A M. Johrs. Adngiont
TESOL, 1990. 227-41.

Connor, Ul LingusicRhetorical Measures for Intermnational Persuasive
StudentWr itirg  Research in the Teaching of English 24(1990).67-87.

Contrastive Rhetoric: Cross-Cultural Aspects of Second Language Writing.
N Y: Cambridge UP.  199%.

, and Mary Farmer. TreT eachingdf T opcdS  tuwie  Anmaysisasa
RevisonS  trategyfor ESL W B Second Language Writing: Research
Insights for the Classroom.Ed BabaraKrol.NY: Cambridge UP,  1990.
126-30.

, and Janice Lauer. Underst  anding Persuasive Essay Wr itirg
LingustioRhetoicd Approach. Text 54 (1985). 309-26.

,and . Cross-Cultural VV aligionin Persuasive S tudentW g
Writing Across Languages and Cultures. Ed Alan C. Purves. Newbury
Park: Sage Publications, 1988. 13859.

Flower,  Linda, and John R. Hayes. Images, Plans, and Prose: The
Representation of Meaning in Writing. Written Communication,11 (984}
120-160.

Gelmon, Sheni B, etal. (1998).  Community-University Partnership st
Muitual Leaming. Michigan Journal of Community Service Learning 5
(Fal 1998).97-107.

55 Reflections



reflections 5.9.qxd 12/12/2003 2:37 PM Page 56 $

Gray, MaryannJ. Assessing Senvice-Leaming: Resutts froma Survey of
Leam and Serve America, Higher Education. Change (March/Apri
2000): 30-39.

Haswel, Richard. Gaining Ground in College Writing: Tales of Development
and Interpretation. Dallas: Southem Methodist UP, 1991

Kinneavy, JamesL 4 Theory of Discourse. Engewood Clif 5 NI Prenice-
Hal, 1971

Lauer, JaieMed Four Worlds of Writing. 2nded.New Y ok Harper
and Row, 1985

i, YIWYT ask-based E-mail AdiiesinDevelopng Academic
W riing Skdisin Engishasa SecondLanguage.  Dss. Ud  Aizona,
1998.

Penrose, Ann M and Barbara M. Sitko, eds. Hearing Ourselves Think:
Cognitive Research in the College Writing Classroom. Oxford: Oxford UP,
1993.

Puves, AenC.  Writing Across Languages and Cultures: Issues in Contrastive
Rhetoric. Newbury Park, CA: Sage, 1988.

Toumin,S  tephenE.  The Uses of Argument. Cambridge: Cambridge UP,

1958.
White, Edward M. Personal Interview. 11 Nov.2000.
W ES tephenP. Topca Studue and Revision: An Bxploratory S tudy.

College Composition and Communication 34(1983). 31341

W ur, AdianJ. Thelmp adandEf  fectof Senvice-Leaming on Native and
Non-Native English S peaking College Composition S tudents DssU
d Aiizona, 2001.

W u, AdianJ. We  Are (Not) One: Managing Diversity in Community-
Based W riing Programs.  Paper to be Presented atthe Annual
Conference on College Composition and Communication, Chicago, IL
2002.

, Betil Er z, and Nathalie Singh-Corcoran, eds. A Student’s Guide to

First-Year Composition. 21st.ed. Edina, MN: Burgess, 2000.

Zotkowski, Edward. - Linking Service-Leaming and the Academy: A New
Vaxrate T ae?  Change (JanuarylFebruary 1996): 21-27.

A drian Wur  teaches coursesinapplied inguistics and composiionat UNC

Greenshoro. Hisresearch interests e TESOL sevicedeaming, andit-

eracy nstrucion. He'is curently colaborating onan ESL Composition book
that wil be published by Lawrence Elbaum Associates.

Author 56

o



Automated text assessment systems exploit textual features chosen in an attempt to balance evidence of writing competence against
evidence of performance errors in order to measure the overall quality and assign a score to a text. The earliest systems used supercial
features, such as word and sentence length, as proxies for understanding the text. More recent systems have used more sophisticated
automated text processing techniques to measure grammaticality, textual coherence, prespecied errors, and so forth. In the next
section, we provide an overview of this thesis, followed by our research



